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	Since the COVID-19 pandemic, the prevalence of mental health conditions in the pediatric population of America has increased, which has made it an important topic in research and occupational therapy practice (Pfirman et al., 2023). The increase in mental health issues affects the behavioral health of students, and educational staff and students have a general lack of clinical understanding of behavioral reasons (Carroll et al., 2023; Paley & Hajal, 2022; Shea et al., 2023). Commonly, the four functions of behavior are represented by the acronym SEAT. Behaviors are meant to address one of four needs including sensory needs, escaping a situation, attention issues, and tangible reasons. A lack of understanding of the behaviors makes it difficult for students to regulate their emotions. Occupational therapists can hold great value in not only educating students and teachers but also implementing interventions utilizing a holistic approach (Pfirman et al., 2023). Since students are in school 5 days a week under consistent supervision, these conditions make it an effective place to provide mental health interventions (Chandrasekhar et al., 2022; Pedrini et al., 2022).
Behavioral Attributions
	The four functions of behavior are based on an individual’s life experiences; however, some educators misunderstand behaviors due to their lack of knowledge of internal and external contexts (Carroll et al., 2023; Paley & Hajal, 2022; Shea et al., 2023). Both internal and external contexts of students and teachers affect how behaviors are explained (Carroll et al., 2023; Lorenzetti & Johnson, 2023; Valente et al., 2018). External factors include cultural, familial, and societal contexts that create conditions affecting child development (Carroll et al., 2023; Paley & Hajal, 2022). Student-teacher relationships affect the attribution of student behaviors due to teachers’ biases and understanding of the child (Lorenzetti & Johnson, 2023). Further, societal racism affects student-teacher relationships. The teacher’s emotional intelligence also impacts their ability to explain behaviors (Carroll et al., 2023; Valente et al., 2018). Internal factors of the child include trauma caused by life experiences and other factors the school may not be aware of, including health diagnoses (Carroll et al., 2023; Shea et al., 2023). The misattribution of behaviors leads to a misunderstanding of students and tarnishes their educational experience. Because of occupational therapists’ training, they have an elevated understanding of internal and external factors that affect behavior, and these professionals can help inform educators (Pfirman et al., 2023).
Interventions
	School-based interventions for behavioral health have shown incredible outcomes, especially related to emotional regulation (Chandraskehar et al., 2022; Pedrini et al., 2022). However, only 31% of teachers have training on interventions (Pedrini et al., 2022). Key factors for school-based emotional regulation interventions include education, a universal approach, and a multi-tiered support system (MTSS) (Pfirman et al., 2023). A universal approach references addressing all students to improve overall emotional regulation. MTSS references the use of a team of members with varying expertise and levels of authority, including occupational therapists. These members range from family members to school boards. 
	The educational component of school-based interventions for emotional regulation is important for both students and teachers (Gage & Thomas, 2019; Pfirman et al., 2023; Valente et al., 2018; Valosek et al., 2019). Researchers have found the incorporation of social-emotional learning in the general curriculum has led to improvements in academic performance and better emotional competency in students and educators (Gage & Thomas 2019; Pfirman et al., 2023; Valente et al., 2018; Valosek et al., 2019). This social-emotional curriculum includes components of self-awareness, self-regulation, and emotional response. Occupational therapists have specific training in developing school-based intervention systems and can play a valuable role in designing these programs (Pfirman et al., 2023). 
There are many barriers to implementing any type of social-emotional school-based intervention. Less experienced teachers struggle with understanding evidence-based interventions (Muldoon, 2016). Also, educating teachers from different generations on abstract concepts of behavioral health is difficult (Lorenzetti & Johnson, 2023; Pfirman et al., 2023; Valente et al., 2018). Additionally, finding resources, such as time and money, to train educators and implement the curriculum is challenging (Gage & Thomas, 2019; Muldoon, 2016; Pedrini et al., 2022). To show the benefits of school-based interventions relative to barriers, assessments must be completed. 
Assessment
	Measuring subjective materials, such as emotional regulation, is difficult to do with numerical statistics, leading to more qualitative methods being utilized. Many intervention studies used self-report questionnaires measuring a variety of items, including improved symptoms, knowledge, and ability to regulate emotions (Chandrasekhar et al., 2023; Pedrini et al., 2021; Pigott et al., 2017; Valosek et al., 2019). Interviews with both educators and students were used to collect data regarding issues with interventions and improvements (Carroll et al., 2023; Gage & Thomas, 2023; Muldoon, 2017; Shea et al., 2023). Statistical analysis and formal assessments measured quantifiable changes in symptoms (August et al., 2018; Chandrasekhar et al., 2023; Pfirman et al., 2023; Valente et al., 2018). When assessing the outcomes of an emotional regulation program, occupational therapists have expertise in administering a variety of assessments and can assist in the interpretation of the results. 
Outcomes 
	The implementation of an MTSS to incorporate social-emotional learning into a school system shows a variety of outcomes. Disciplinary actions, such as expulsions, have decreased (Pigott et al., 2017; Pfirman et al., 2023; Rombouts et al., 2022; Valente et al., 2018). An improvement in the percentage of the student body who can self-regulate emotions has also been identified (August et al., 2018; Pfirman et al., 2023; Valosek et al., 2019). Since children are not removed from school for extended periods of time due to behaviors, they have less time to develop unhealthy leisure habits, such as joining gangs, that would contribute to the prison pipeline (Pigott et al., 2017; Rombouts et al., 2022). Additionally, schools have seen improvements in school culture and academic performance when implementing these interventions (Gage & Thomas, 2019; Perdrini et al., 2022; Valosek et al., 2019). The students have also reported increased self-confidence and self-efficacy (Chandrasekhar et al., 2022). 
Conclusion
	Mental health issues are on the rise in students around the country due to both internal and external contexts. To combat these issues, school-based interventions that are universal, educational, and include multiple tiers of support need to be implemented with occupational therapists playing a role in the design process. Teaching social-emotional learning using these principles of intervention has been shown to improve school culture, academics, behavioral understanding, and student self-efficacy. Both teachers and students need to receive social-emotional education for the intervention to be effective. With an increased focus on mental health in recent years, more research needs to be conducted on how to best implement social-emotional learning interventions to improve emotional regulation in a school environment. 
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